Lesson Plan
Title:​​​​​​​​​​​​​ Still Life Story






Length: 2 weeks

Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	Are students able to?

1. Draw a realistic interpretation of a still life?


	Performance:

What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Have you ever heard the saying, “Everything happens for a reason”? Perhaps you have or perhaps you haven’t, however, when observing a still life, every single item is placed in its particular spot for a reason. As the artist, your goal is to draw a part of the still life that sparks your interest. Once you have a drawing completed to the best of your ability, your next step is to write a short story describing what is happening in your part of the still life. Perhaps there is a dog fed up with society so he decides to jump off a fabric waterfall into imagination land. Or maybe, there is a skeleton that’s lost his head. Why did these events occur? What were some events that happened beforehand to lead up to these moments? Describe the event/s with the use of your drawing and the narrative story, so your peers (students outside the art class room/ audience) will know what happened. As always, use your imagination and have fun! 


	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Observation, Line, Value, Space, Shape, Proportion, Texture, Composition, Artistic Expression, Mark-making


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal. Align Standards, Prepared Graduate Competencies (PGCs) and Grade Level Expectations (GLEs) to Enduring Understandings.


	Observation determines how line, value, space, shape, proportion, technique and/or texture will be used to create a composition (Standard: Comprehend / PGC’s: Make informed critical evaluations of visual and material culture, information, and technologies / GLE’s: Visual art has inherent characteristics and expressive features)

Artistic expression influences mark-making (Standard: Create / PGC’s: Create works of art that articulate more sophisticated ideas, feelings, emotions, and points of view about art and design through an expanded use of media and technologies / GLE’s: Demonstrate competency in traditional and new art media, and apply appropriate and available technology for the expression of ideas)


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:

Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Using preliminary sketches, the student will be able to create a still life drawing using a variety of marks to emphasize expression. (Bloom’s: Create / Standard: Create / GLE: Demonstrate competency in traditional and new art media, and apply appropriate and available technology for the expression of ideas / Art Learning: Conceptual-Ideation and Expressive features and characteristics of art) 
Using drawing materials, the student will be able to employ the appropriate use of line, value, shape, space, proportion, and texture techniques to create a two-dimensional still life composition. (Bloom’s: Applying / Standard: Create / GLE: Assess and produce art with various materials and methods / Art Learning: Materials/ techniques and Expressive features and characteristics of art)
Shown a variety of illustrated children’s books, students will be able to identify artwork with still life subject matter created by Chris Van Allsburg, Ronald Barret, and/or Martin Handford. (Bloom’s: Remembering / Standard: Comprehend / GLE: Historical and cultural context are found in visual art / Art Learning : Historical and multicultural content / Technology)
Using Completed artwork, students will be able to write an artist statement as a short story describing how and why their still life drawing was developed. (Bloom’s: Create / Standard / Reflect / GLE: Reflective strategies are used to understand the creative process / Art Learning: Critical reflection / Literacy)
Using completed artwork, students will be able to interpret by discussing in specific ways how artistic decisions inform the meaning in the artwork of their peers. (Bloom’s: Evaluate / Standard: Transfer / GLE: Communication through advanced visual methods is a necessary skill in everyday life / Art Learning: Assessment-Evaluation / Literacy)



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· There are no late points taken off assignments, so students have the ability to work longer if they need too. For this particular lesson, a picture of the still life will be taken if they need more time.


	· A wide variety of drawing materials are available to students



	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· Students have the ability to draw more than one section of the still life for their final product. These can be separate drawings or all come together as one piece.
	· Students have the option to create more than one part of the still life drawing and tie them all together using a short story.


	Literacy:

List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Literacy is integrated into the lesson by having the students write a short story/narrative about their final still life drawing. This is a reflective strategy that allows their creativity to come fourth using words.

Literacy terms: contour, gesture, cross-contour, negative space, proportion


	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	Set up Still Life

Drawing paper, Newsprint paper, Pencil, Pastel, Vine charcoal, Gum erasers, Crayola markers, Slides/view finders


	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	· Assignment Handout (see attached sheet)

· Student grade/Teacher grade rubric (see attached sheet)
· Jumangi by Chris Van Allsburg

· Cloudy and a Chance of Meatballs by Judy Barret (author) and Ronald Barret (Illustrator)
· Where’s Waldo by Martin Handford.
· Student handout on mark-making and value http://www.studentartguide.com/sites/default/files/images/line-drawing-worksheet.pdf


	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Prepare a still life that is imaginative and thought provoking

· Cut drawing paper

· Organize drawing materials


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Avoid touching the still life, there are objects that can break/shatter.


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	To get students motivated I am going to present the books Jamangi and/or Cloudy with a Chance of Meatballs. These books are relevant and can relate to students childhood because many of them know the books as well as the movies that were made from the books. Questions that will be asked are:

How does the author set up the story? What are the setting, conflict, and resolution?

How does the artist create the illusion of depth?

What drawing techniques does the artist use to create a three dimensional effect?

How does the artist establish value, using line?

How do these illustrations relate to your still life project?

How do the drawings use line, value, space, shape, proportion and/or texture?


	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	Process: With the use of a view-finder, create a composition that touches three sides. Questions to consider to help the ideation process:

What story do you want to tell with your still life?

What do you already know about creating space?

Where are you in relation to the still life?

How can you incorporate what you learned in the previous lesson on perspective to your still life drawing?

Do you want to establish a sense of emotion? How do your marks express love, fear, anxiety, movement, etc.?


	Procedures:  

Give a detailed account (in bulleted form) of how you will present the lesson logically and sequentially Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate.


	Day 1
	· To Begin, greet students when they come in. Take attendance and let them get their materials out. 
• Students have the ability to closely observe the still life that has been set up.

•Students pick where they want to sit for the day.

•Skills demo: Teacher gives demo on Blind Contour. Teacher will say “When doing a blind contour the primary focus is to search for the outer edges of the objects without looking down at your paper. This is to develop your motor skills and get your hands working with your eyes. This also helps eliminate the idea of “It has to look perfect”. Don’t worry if your drawing comes out like a bunch of scribbles. To begin, pick a spot and draw one continuous line of all the edges. As you develop, so will your drawings.”

•Then teacher gives timed blind contour lessons of 30 seconds, one minute, two minute and four minute.

•Guided instruction: Then teacher gives a short demo on how to create an abstract image using Crayola markers and water. The teacher will say, “Start off by doing a 2-4 minute blind contour with one color. Then start another 2-4 minute blind contour with another color. Then do that one more time for a total of three blind contours with three different colors on the same piece of paper. Then go back and add water to create a composition. It can be abstract, or you can maneuver the water and pigment to create an expression of what is being observed. Things to consider are how the three colors mix together. Questions to ask: Do you want blurred lines or crisp lines? What happens if you go back with the marker and do another blind contour while the paper is still wet? What shapes do you want to stand out? How can you develop texture? Notice how some of the lines are free and create a sense of emotion? How does mark-making effect the mood of the composition?

•Pass out 12in. x 18 in. drawing paper

•Let students’ work. Teacher walks around and takes notice of students work. Things to notice are the paces at which each one works. How are they taking the blind contour? Is frustration of not being able to look at the paper hindering their ability to create?

•Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.


	Develop observational skills

Developing observational skills

Learning about the wide variety of drawing materials and the use of experimentation through mark making

Learning to accept that the process is just as important as the product. Good art does not need to always be realistic
	5-7 mins

5 mins

5-7 mins

8 minutes

6 minutes

50-60 minutes
Remainder of class

	Day 2

Day 3

Day 4

Day 5

Day 6

Day7

Day 8-10

Day11


	•
To Begin, greet students when they come in and tell them to sit in a different area then they did previously. Take attendance and let them get their materials out. 

•
Warm-up activity with directions on the board: Students will create a 2-3 minute blind contour. Strongly emphasize for them to not look down at their paper.

•
Lecture: Teacher will describe what negative space is: “Negative space is the space around and between the subject(s) of an image. Be sure to look for the shapes that the negative space creates. Also look for the shapes of the objects and how they relate to the negative space. Show examples of negative space found on Google search.

•
Skills Demo: To start off, introduce charcoal and talk about its qualities such as the dark values it can create and how one can use their finger to smear the lines and create value. 

•
Begin demo teacher saying, “Create a blind contour of the outer edges of the composition. Then go back and look for the shapes/negative space. You are allowed to look at your paper and make edits to it if necessary. 

•
Hand out one 12in. x 9 in. piece of drawing paper

•
Student work time. During this time teacher is walking around and observing how students are using the material. Things to notice are how they create value/no value. The thickness of their lines. Are they using their erasers to draw with? As students start to observe and/or experiment, mention their successes or where they could build upon their ideas.

•
Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.

​​​​​–––––––––––––––––––––––––––––––––––––––––––––––––––––––
•
To Begin, greet students when they come in and tell them to sit in a different area then they did previously. Take attendance and let them get their materials out. 

•
Skills Demo: Teacher gives a demo on Contour drawing with vine charcoal. Teacher will say, “Contour drawing is much like blind contour drawing, however you get to look down at your paper. Your goal is to search for the edges of shapes. Try to stay away from extensive detail for now. Just focus on those edges/lines. Consider your composition. What do you what the viewer to see in your work? Also make sure your negative space is correct and works with your line drawings. Checking all these things will create a more accurate picture.” 

•
Also talk about vine charcoal. “Vine charcoal is very forgiving and easy to erase. It is charcoal in its purest form, meaning it is an actual burned branch. It’s very easy to create value and smear. You can use your fingers or eraser to create differences in value.

•
Pass out 12 in. x 9 in drawing paper

•
Mention to the class that this is a more in depth drawing and that if they finish early to go back and consider their composition. Are there thing they can enhance to improve the work?

•
Work time. Walk around and assess students by observing their own processes. Notice how they manipulate the material and how they work with their composition. Do they work small or do they work large? Are they starting to think about value and different ways to make marks?

•
Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.

To Begin, greet students when they come in and tell them to sit in a different area then they did previously. Take attendance and let them get their materials out. 

•
Hand out worksheet on textures (downloaded from http://www.studentartguide.com/sites/default/files/images/line-drawing-worksheet.pdf

•
Students work on the sheet. Teacher talks about how different marks can create certain textures. 

•
While they are working teacher says, “There are many ways to create value. Cross-hatching or stippling is a great way to create value. How can one make objects look 3-d? When working with round objects how do you make it look real?” Teacher waits for students to answer each question.

•
Lecture: Teacher gives a short presentation on books Jumangi by Chris Van Allsburg and Cloudy and a Chance of Meatballs by Judy Barret (author) and Ronald Barret (Illustrator). Teacher talks about how the illustrations relate to their work. Saying things like “notice how the artist uses perspective to develop a frame of sight. Look at all the different lines the artist uses to establish value and the illusion of depth (covered in the last lesson).

•
Skills Demo: Teacher gives a skills demo on gesture drawing by saying “Gesture drawing is meant to be quick and capture the moment. Imagine a world without cameras, how would one go about drawing a picture of deer or a butterfly? This technique is meant for you to get the gist of an image quickly. The lines are quick and fluid. There is not much thought involved, just reaction to the shapes you observe. This technique is also used to develop your observational skills and your eye hand coordination.

•
Hand out 12in. x 9in drawing paper

•
Work time. Students create a few gesture drawings. Teacher encourages fast movements and to steer away from intricate detail. “Capture the shapes”
Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.
· Greet Students and tell them that from here until the end of the project, they are going to sit in the same seat for an extensive drawing of the still life. Take attendance.

· Skills demo: on cross contour demo. While drawing Teacher will say, “Cross contour lines are drawn lines which travel, as the name suggests, across the form. Cross contours may be horizontal or vertical, as on the right side of the example, or both. Often, in more complex forms, cross-contours will be drawn at varying angles.” 

· Show examples from Google search of cross contour drawings.

· Pass out 12in. x 9in. Drawing paper

· Work time: Teacher is walking around observing the use of line. Allow students to work with a variety of materials.

· Introduce an extended lesson: Hands out the assignment and rubric (attached in folder). Teacher will say, “ Have you ever heard the saying, “Everything happens for a reason”? Perhaps you have or perhaps you haven’t, however, when observing a still life, every single item is placed in its particular spot for a reason. As the artist, your goal is to draw a part of the still life that sparks your interest. Once you have a drawing completed to the best of your ability, your next step is to write a short story describing what is happening in your part of the still life. Perhaps there is a dog fed up with society so he decides to jump off a fabric waterfall into imagination land. Or maybe, there is a skeleton that’s lost his head. Why did these events occur? What were some events that happened beforehand to lead up to these moments? Describe the event/s with the use of your drawing and the narrative story, so your peers (students outside the art class room/ audience) will know what happened. As always, use your imagination and have fun!”
· Teacher talks about the requirements for the short story: Must have a setting, a conflict, and a resolution. 

· Next the teacher reads a short story that incorporates those things. While the teacher reads, the students look for those parts. At the end of the story, there is a short discussion to make clear of the expectations and to answer questions. 
· The remainder of the class with 5 minutes for clean up, is a work time. During this time, students are doing preliminary sketches of their composition on newsprint. Teacher reiterates that for a proficient grade the student must have at least 4 rough sketches. These sketches will help create a strong composition and give students a plan to follow (very important process of the design cycle).

· Greet Students and take attendance.

· Teacher says, “Today is a workday on our sketches. These sketches are to help you develop an overall picture/ composition. I’m coming around with a 9in. x12in sheet of paper, fold this in half an you will have four rectangles that will be your sketches. These sketches are to help you out. You can include charcoal. You can mess around with the pencil and create different textures. These are to help you generate ideas.”

· The rest of the class is a workday on the sketches. During this time the teacher is checking the progress of each student making sure they know what to do. Some students might need examples of what sketches are. They do not understand the importance of a sketch. It is important for them to know that they help develop ideas and allow for mistakes to happen more frequently then on the final project.

· Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.
_______________________________________________________

· Greet Students and take attendance.

· Guided instruction: Teacher introduces the design cycle. With the use of technology, the design cycle is displayed on the document camera for all the students to see. They each get a design cycle that is printed on green paper (easier to find). Teacher states, “How many of you have ever seen the Design Cycle before?” Wait for answers. “can someone tell me what it is for?” Wait for answers then reiterate what it is for: “The design cycle shows me, the teacher your thought process with your artwork in words. It helps me see your thinking. The first step of the design cycle is located in the top right under Inspiration/Ideation. What inspires you/ catches your eye in this still life? Teacher gives examples by telling a story of when he was a kid and used to ride bicycles through the park so he chooses the bicycle. Then talks about the next process (which most of the students are working on): Planning. “Who can tell me why we plan” wait for answers then talk about the sketches and how they are a form of a plan. The other squares (Creation and reflection) we will go over when we get to the final project. “These are for you and I will be collecting these when you turn in your folder with all of your things. 

· Rest of class is a workday. Teacher states “You should be closing in on finishing your sketches and moving to a 9in. x 12in. final piece of paper. 

· Questions to talk about with students individually are: Does their image touch at least three sides of the paper? What kind of story are you thinking about relating to the work of art? How can you utilize what you learned from the previous lesson about “the illusion of Depth” in this piece? Do you need any accommodations to make this a better learning experience?

· Clean up. Give jobs to students who finish tables. For example wash down tables, collect markers, etc.
· Greet Students and take attendance.

· These three class periods are workdays. By this time all students should be onto their final 9in. x 12 in. piece of paper and have an idea for their story. 

· On day 8, a checklist sheet will be given to each student so they know what they need to have to get A (see attached sheet). Teacher tells the students to discard the rubric.

· During this work period, the teacher is answering questions. Some of the questions that might arise: Student says “What if I draw the bicycle then want to add that teddy bear that is way over on the other side of the still life, can I do that? The teacher states, “Draw the bicycle for observation, then you can go over and take a picture of the teddy bear (Differentiation). Another question: student asks, “Can I add smoke coming out of the dragons nose? “ Teacher replies “I don’t see why not. I don’t mind if you make this imaginative, as long as you are drawing from observation, I don’t care if you add pieces of your imagination with it (Differentiation). 

· Skills Demo: During Day 8 teacher will go over how to use a blending stump and the different ways to create value. “One can use a blending stump and a scrap piece of paper. You can draw with the blending stump. It creates a faded line. This is great for smooth surfaces like peoples faces. Another way to create value is with vine charcoal and your finger. Vine charcoal is very forgiving and allows one to erase and/or create value easily. You can also use your eraser to move around the lead/charcoal” This demo is done on the document camera.

· The bulk of these days are for the students to closely observe the still life and to get as much work done as possible on their 9in. x 12in drawing. Students who do not finish by Day10 will have to take a reference photo so they can complete their work. Teacher reiterates this over and over again so students know they need a picture if they are not finished. “No late points are taken of so work at a pace that suits you” (Differentiation)

· When students think they are done ) Particularly the ones who run right through it) the teacher mentions things they could do to improve the work

· Once students are complete with their artwork, they are to type up their story. The main purpose of the use of technology is so that everyone can read the stories.

___________________________________________________

· Teacher greets the students and takes attendance.
· Then the teacher asks the students "What is a critique?” Wait for responses. “Why is it important”?

· Next the teacher has the student’s number off 1-6. “All the ones, over here, all the two’s over here and so on.

· Teacher hands out the two reflection sheets. Teacher states, "work on the artist reflection sheet first. "(Some students might have finished this one the previous class).
· Teacher gives an example of a critique. This is done with a willing student. Together the two (teacher and student) talk about each other’s work. Then read the stories out loud. This is an example so the students know what the expectations are.

· Then teacher says, "Now fill out the peer critique sheet. Do not read your partners story until you get to the part in the sheet it tells you to." During this time, the teacher is walking around answering questions and making sure everyone is on track. Teacher reiterates to students " do not read their story until you get to it in the worksheet"
· Once students get to the part where they are allowed to read their peers story, volunteers read theirs allowed to the class. Then there is a short discussion about the volunteers work. Answering questions like: how was the "illusion of depth" established? Does the artwork make sense with the story? How so? Does the story improve your opinion of the artwork? If so, how? If not, what would you change about the artwork and/or the story?

· Then the student shares each other's artwork. During this time the students are talking about their peers work, not their own. During this time the teacher is going from group to group actively participating in the discussions.

· It is important to note that some students may not be fully completed with their artwork. This is ok. Students are allowed to work at a pace that suits their needs. However, they should all have something to critique and a story that goes along with what they have thus far. For these particular students an in-process critique is occurring. They are receiving feedback from their peers for ideas they can take their artwork and/or story.
· The last step is to gather back as a class and for volunteers to read aloud their story with their artwork. The teacher will ask questions from the worksheet and hopefully the students will as well. If there are no volunteers the teacher will randomly select students (ones that have something to present) and ask them about their process/ideas/problems about the project 
	Students are learning to observe closely

Learning to Comprehend a variety of drawing techniques and Expressive features and characteristics of art.

Students are learning to use new materials and learn through experimentation and/or repetitive practice with blind contour and mark-making
5-7 min
Students learning new drawing methods

Students learn about new drawing materials

Students are continuing to learn through practice and are trying out different materials.
Reintroducing material that was learned in Draw 1. Activating prior knowledge. 

Students learn how children’s books and other books relate to the work they are doing. 

Students learn another technique to incorporate in their preliminary sketches
Students continue to expand their techniques

Learning the components of a short story

Students working through the ideation process 

Students reactivate prior knowledge of what a sketch is and how it can be used in a work of art. 

Students improve their observing skills and ability to experiment.

Learning a routine

Introduce new or go over prior knowledge of the Design Cycle

Helping students generate and/or strengthen their ideas

Students are allowed to direct their learning as it applies to them. They understand that their can be modifications/accommodations to their work

Learning different ways to apply materials and use materials. 

Students understand that constant reflection is a part of the process

Activating prior knowledge. Introducing new material
	5min

3 mins

5-7 mins

20 mins

Remainder of Class
5-7 mins

5 mins

25-30 mins

Remainder of class
5mins

12-15 mins

5 mins

5 mins

10min
Remainder of Class

5 Minutes

7-8 mins

2-3 mins

20mins

15-20mins

Remainder of class

5min

5 min

30 mins

5min

5min

10-15min

20-25min

5mins

5min

Whole critique process including example from teacher 30-35 minutes




	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	The students will write a short story describing what is happening in the artwork. The short story will consist of a setting, a certain conflict and a resolution to that conflict. It is designed for them to be creative and use literacy to communicate their ideas better. There will also be a gallery walk where students get to observe the artwork and read the short stories of their peers. During this time the students will give positive feedback on sticky notes and record these notes by taking pictures.


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Do the students have all the required work for the checklist?

· Do students have their Design cycle sheet and the two reflective sheets completed?

· Does the student have sketches of the still life?
· Does the artist incorporate line, value, shape, space, texture, and proportion in their artwork?

· Does the student have a short story?
· Can students talk about their peers work and make inferences?
	Check list of all the requirements (see attached sheet)


	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)
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